The current study investigated Georgia school psychologists' continuing professional development (CPD) practices and preferences for comparison to a national study of school psychology professional development by Armistead, Castillo, Curtis, Chappel, and Cunningham (2013) . Utilizing the same instrument as Armistead et al., a survey was emailed to 442 members of the Georgia Association of School Psychologists (GASP). Ninety-five surveys were completed at a 21.5% response rate. Both Georgia school psychologists and national school psychologists reported receiving a median of approximately 40 hours of professional development in the previous year. Georgia school psychologists differed from the national sample with a higher percentage expressing satisfaction with the amount of professional development provided by their state professional association, with lower personal costs associated with CPD, and with greater participation in online professional development opportunities.
The Continuing Professional Development of School Psychologists in Georgia:
A Comparison to the National Practice and Preference Survey Armistead, Castillo, Curtis, Chappel, and Cunningham (2013) explored the continuing professional development (CPD) activities of a sample of members of the National Association of School Psychologists (NASP) to determine their practices and preferences with regard to continuing professional development. The current study utilized the same instrument as Armistead et al. (2013) with the purpose of determining the perceptions of and self-reported engagement in CPD of school psychologists practicing within the state of Georgia to their counterparts across the nation.
The determination of current CPD practices is critical for the creation of future continuing professional development opportunities that enhance competencies, address deficiencies, and increase the probability of best practice of the school psychologists in Georgia.
This information would be particularly helpful to state and national organizations that provide CPD for school psychologists in Georgia. The current study also offers an opportunity for individual school psychologists to reflect on the CPD preferences to ensure that there is a match between their needs, selection, and application of CPD content for best practice. On a larger scale, a comparison between the preferences and practices of school psychologists in Georgia to their peers across the nation is important because any consistencies with and inconsistencies from the national sample have implication with regard to training, practice, and needs specific to a particular area (in this case, Georgia). Finally, these data shed light on the appropriateness of CPD opportunities offered on a national scale to specific state audiences through conferences or online training opportunities. Researchers suggest the need for just this type of study to continue exploration of CPD to address future planning and policies (Fowler & Harrison, 2001; Lam & Yuen, 2004; Neimeyer, Taylor & Philip, 2010; Neimeyer, Taylor, & Wear, 2009 ).
The Need for CPD in School Psychology
There is consensus in the school psychology literature that completion of a graduate-level training program is only the first step in attaining competency as a school psychologist. Authors agree that the depth and breadth of the job description, roles, and functions of the school psychologist are too great to achieve mastery of the skill set through the didactic and experiential training offered through the graduate program of study. Thus, the need for CPD is clear (Armistead et al., 2013; Armistead & Smallwood, 2010; Lionetti, Snyder, Christner, & McLaughlin, 2010; Reynolds, 2011; and summarized by Lionetti, et al. (2010) who indicate that "…we do not believe that training programs can adequately train all individuals to be competent in all domain areas to an expert level, and thus, it is imperative that practicing school psychologists continue to develop their skills (p.4)."
Beyond graduate school, it is suggested that school psychologists progress through developmental stages in acquiring advanced levels of practice (Armistead & Smallwood, 2010; Macklem, Kalinsky, & Corcoran, 2001) . Although those professional stages may vary based on theoretical model, the consensus is that school psychologists need CPD as a professional and ethical requirement (Armistead, 2008; Armistead et al., 2013; Armistead & Smallwood, 2010; NASP, 2010a) to develop competencies (Armistead, 2008; Armistead et al., 2013; Daniels & Walter, 2002) , meet certification requirements (Armistead, 2008; Armistead et al., 2013; Zins & Murphy, 1996) , cope with professional isolation (Armistead & Smallwood, 2010; Guest, 2000; Macklem et al., 2001) , and maintain current knowledge in a rapidly changing field (Armistead, 2008; Armistead et al., 2013; Daniels & Walter, 2002; Fowler & Harrison, 2001; Reynolds, 2011; Zins & Murphy, 1996) . Survey research on psychologists' perceptions of CPD indicates that psychologists believe that their CPD participation does, in fact, lead to more effective practice (Neimeyer et al., 2009; Neimeyer et al., 2010) , particularly when the CPD includes an experiential learning component (Daniels & Walter, 2002) .
CPD Requirements -National
In addition to the need for CPD to address competencies beyond the standard training experience, many school psychologists are motivated by certification requirements to engage in professional development throughout their careers (Armistead, 2008; Armistead & Smallwood, 2010; Armistead et al., 2013; Fowler & Harrison, 2001; Lam & Yuen, 2004; Zins & Murphy, 1996) . Once a school psychologist has earned the Nationally Certified School Psychologist (NCSP) credential offered through the National Association of School Psychologists (NASP), he/she must develop a personal plan for professional development, encompassing a variety of activities beyond his/her job requirements, and covering multiple foundation areas. According to NASP (2010b) , CPD activities may include the following: workshops, conferences, and inservice training; college and university coursework; training and inservice activities; research and publications; supervision of graduate students; supervised experience; program planning and evaluation; self-study; and professional organization leadership. In order to renew the NCSP, its recipient must complete 75 hours of CPD for every three-year period. One CPD credit is accrued per one hour of engagement in CPD activities. Those 75 hours must include at least 10 hours of CPD from NASP-or American Psychological Association (APA) -Approved CPD providers.
NCSPs must also attain three hours of CPD training in ethics or law for school psychologists in every three-year period (NASP, 2010b) . Currently, 31 states recognize the NCSP in full or partial fulfillment for credentialing for practice within those states, and eight states consider the maintenance of the NCSP credential as sufficient for meeting their CPD requirements (NASP, 2014) .
CPD Requirements -Georgia
In the state of Georgia, school psychologists who hold the NCSP credential may receive a certificate for practice upon passing the state-level exam for certification. Thus, the NCSP serves as partial fulfillment for initial certification purposes. However, the maintenance of the NCSP (and its affiliated CPD requirements) is considered sufficient for renewal of state certification in Georgia (GaPSC, 2014) along with meeting other certification requirements beyond CPD including employment in a local unit of administration in Georgia, criminal record check, and satisfactory performance evaluations.
For those school psychologists in Georgia who do not hold the NCSP, the state requires 10 Professional Learning Units or 10 Continuing Education Units (CEU) per five year period for certificate renewal along with the aforementioned certification requirements beyond CPD completion. The Georgia Professional Standards Commission (GaPSC, 2014) has defined one CEU as 10 contact hours of CPD. Thus, the school psychologist in Georgia must complete 100 hours of CPD per five-year period in order to renew his/her certificate for practice. Despite the current state and national requirements for CPD, Reynolds (2011) 
Practices
Research suggests that psychologists' CPD is most often self-directed (Daniels & Walter, 2002; Neimeyer et al., 2010; Snyder, et al., 2010) . School psychologists in particular may learn best when they have control over CPD selection (Fowler & Harrison, 2001) , and CPD that is not considered stimulating may actually impair professional growth (Macklem et al., 2001) . These findings are consistent with the policy of NASP that school psychologists should develop and implement a plan for their CPD that is revisited and updated annually (NASP, 2010b) .
With regard to CPD, clock hours of completion in a one-year time period is one of the most frequently addressed topics in the literature. Neimeyer et al. (2009) and Neimeyer et al. (2010) found that psychologists (including school psychologists) complete an average of 22.5 and 21.77 hours of CPD respectively per year with those psychologists who are mandated to attain CPD credits completing significantly more than those psychologists who are not required to complete CPD for maintaining their licensure or certification. While this would be sufficient to meet most state licensing requirements, it would not provide the number of CPD hours needed for a school psychologist to maintain his/her NCSP. This discrepancy may explain why Armistead et al. (2013) found a median of 40 hours per year of CPD completion among a recent national sample comprised solely of school psychologists. In that sample, approximately 80% of school psychologists noted completion of greater than 25 hours of CPD in the reporting year.
CPD activities for the practicing psychologist may take a variety of forms. Research suggests that the most common form is that of didactic instruction with little to no interaction by the participants. Although most CPD workshops and presentations take this form, concern has arisen over the apparent lack of effectiveness when CPD does not include an experiential component (Daniels & Walter, 2002) .
For the practicing school psychologist, many factors impact CPD participation and completion beyond requirements for certification and/or licensure. According to Fowler and Harrison (2001) compensated leave, financial reimbursement of expenses, perceived need, and personal interest increase the likelihood that school psychologists will seek CPD. Similarly, Armistead et al. (2013) found that the school psychologists' sense of "personal responsibility"
and "enjoyment of new learning" motivated their participation in CPD. School psychologists in the recent national survey also noted the impediments to their participant in CPD including financial expenditure, heavy workload, and personal/family obligations (Armistead et al., 2013) .
Preferences
Survey research demonstrates that psychologists are satisfied with their CPD experiences (Neimeyer et al., 2010; Neimeyer et al., 2009; Fagan, Ax, Liss, Resnick, & Moody, 2007) . Response to Intervention (RtI) is now the CPD topic with the most participation (Armistead et al., 2013) . RtI and behavioral intervention were also noted as the two topics for CPD with the greatest continuing need for school psychologists. While the aforementioned topics represent those typical of the field of school psychology, Guest (2000) found that engaging in a diversity of CPD topics (including those that may be only tangentially related to the discipline) has a positive impact on career development.
Prior research has indicated a preference among psychologists for on-site delivery of CPD activities such as workshops, conferences, and presentations (Neimeyer et al., 2010) . With regard to conference attendance, Armistead et al. (2013) reported that more than 74% of their participants had attended a state or national conference in the previous year. In addition to faceto-face CPD activities, Guest (2000) and Lionetti et al. (2010) noted the importance of self-study through professional reading as important in the development of school psychologists beyond their years of graduate training. Additionally, the use of online CPD is becoming increasingly common and viable as a method of delivery (Armistead et al., 2008; Neimeyer et al., 2010) . Erickson, Noonan, and McCall (2012) found that rural educators who had participated in online CPD significantly increased their classroom effectiveness.
Current Study
In an effort to understand how the CPD practices and preferences of school psychologists relate to their national counterparts, the current study compared their CPD engagement and perceptions to that of the sample within the recent survey research by Armistead et. al (2013) .
The comparisons are made based on the descriptive statistics reported in the Armistead et. al (2013) study; comparisons based on inferential statistics were not possible due to lack of access to data from the national sample of school psychologists. The study also investigated potential differences hours of completed CPD between Georgia school psychologists who hold the NCSP credential and those who do not. Finally, given the rapid expansion of online professional development opportunities, the present survey addressed the online CPD completion of its participants.
Method Participants
Participants in the current study were professional members of the Georgia Association of School Psychologists (GASP). Professional members are certified by GaPSC in the service field of school psychology, or licensed by the Georgia Board of Examiners of Psychology and have completed a formal graduate program in school psychology. The sample did not include retired members, graduate students, or affiliate members.
The authors distributed 442 surveys via email in January 2014. In response to the first electronic mailing, 57 surveys were returned (12.8%). One follow-up email was sent two weeks after the first contact. The follow-up contact collected 38 more responses (8.5%) for total of 94 usable surveys with a total return rate of 21.5%. The sample included 83 participants who identified themselves as Caucasian (88.3%), 10 (10.6%) participants who self-identified as Black/African American and one (1.1%) participant who identified as Hispanic. With regard to educational attainment, twenty-six participants (28.3%) reported training at the doctoral level.
Sixty-five respondents (70.7%) have earned the Education Specialist degree in school psychology, and one participant (1.1%) reported having a Master's degree with fewer than 60 graduate credits. All 94 respondents reported primary employment in a public or private school with 47 (50.0%) in a rural setting, 35 (24.4%) in a suburban setting, and 12 (12.8%) in an urban setting. All 95 participants (100%) hold some license/credential for practice in the state of Georgia, and 37 participants (38.9%) hold the credential of Nationally Certified School Psychologist. Table 1 offers a side-by-side comparison of the demographic data from the current sample and that of the national sample in Armistead, et, al (2013) . Armistead et al. (2013) granted permission for use of the untitled survey previously developed and used to evaluate CPD activities of a national sample of school psychologists. The survey primarily focused on the format of professional development that participants engage in, the most frequent topics of CPD, the level of need for various CPD topics related to school psychology, the motivation for engagement in professional development, and the impediments to participation in CPD activities. The survey consisted of 24 items in total. Of those items, 16 were demographic in nature. The remainder of the items was check-list, rank order, or Likert-scale items (See Appendix).
Due to the numerous item formats on the survey it is difficult to calculate reliability in a statistical manner; however, content validity of the survey instrument was established through several stages of expert panel review, revision, and field testing. A panel of staff and leaders from NASP with experience in professional development reviewed early drafts of the survey instrument. An expert panel of practitioners from several states reviewed a subsequent draft. A third draft was pilot tested with a small group of school psychology practitioners in North
Carolina and South Carolina. The final survey instrument comprised 24 items. Due to the original author's request, Hispanic was added to the demographic content area, which is the only difference between the current instrument and that used previously by Armistead et al. (2013) .
Consistent with the initial study by Armistead et al. (2013) , means, medians, and standard deviations were calculated to describe the sample's demographic characteristics and employment conditions. Additionally, both Armistead et al. (2013) and the current study authors used t-tests to determine the difference between those participants who reported earning national certification versus those participants who do not hold that credential.
Procedure
The Georgia Southern University IRB permission was secured prior to data collection. A pilot test was completed to ensure that the language was appropriate, the links were in working order, and the duration predicted for completion of the survey was accurate. The survey was administered via Qualtrics (a secure, survey data collection program) and sent by email to all professional members listed in GASP's membership database. Surveys were sent in January 2014 with a follow-up email which occurred two weeks after the initial email.
Data Analyses
The data were used to compare practices and preferences of Georgia school psychologists to the sample of national school psychologists from the Armistead et. al (2013) 
Results
The purpose of this study was to examine Georgia school psychologists' CPD practices and preferences and to what extent they compare to a national sample of school psychologists.
The number of CPD hours completed by the sample of Georgia school psychologists is displayed in Despite the fact that 67.6% of the participants in Georgia reported greater than 26 hours of professional development in the previous year, 74.6% of participants in the national sample noted participation in over 26 hours of CPD from their reporting year. As reported in Table 3 , respondents were asked to rank their personal "top three" reasons for engaging in CPD. All responses were included in the data analysis, even if more than three reasons were given. The most frequently reported motivation for participation in CPD was that Georgia school psychologists enjoyed new learning (69.5%, n = 66). The second and third most frequent responses by Georgia participants for motivation to complete CPD was a professional responsibility (64.2%, n = 61) to do so, and that CPD credit is a requirement for renewing the state credential for practice (54.7%, n = 52), respectively. In the national sample, the aforementioned reasons for engaging in CPD were also the most frequently endorsed by participants. However, the order was slightly different with professional responsibility first (78.8%), enjoyment of new learning second (67.7%), and requirement for state credentialing third (45.7%). Across the field of school psychology, CPD occurs through a variety of activities in a number of formats. As reported in Table 4 , respondents were asked to identify whether participation in each activity had occurred throughout the previous year. The largest percentage of respondents had attended the GASP state conference (67.4%, n = 64) and participated in a live webinar or distance learning activity (67.4%, n = 64). In contrast to the Georgia sample of school psychologists, the most frequent CPD activity for the national sample of school psychologists was attendance at a school district staff development program (67.7%). In fact, less than half of the national sample participants (42.4%) reported attending their state association conference. With regard to the topics of CPD, participants were asked to identify the top three topics of CPD activities from the reporting year. However, some respondents included more than three topic selections, and these additional responses were included in the data analysis. As displayed in Table 5 , the most frequently attended CPD topics related to standardized psychoeducational assessment (51.6%, n = 49), Response to Intervention (46.3%, n = 44), and academic interventions (30.5%, n = 29). Some similarities are noted between the topic selection for CPD of the Georgia school psychologists and their national sample peers. In the Armistead et al.
(2013) study, the most frequently attended CPD activities focused on Response to Intervention (61.0%), behavioral intervention (44.1%), and academic intervention (29.2%). CPD on standardized psychological assessment was much less prevalent in the national sample of school psychologists (21.4%) than the sample from the current study. Survey respondents identified the barriers that impede their participation in CPD. Rank order data were processed according to frequency of response among the survey participants.
The data displayed in Table 8 demonstrate that 75.8% of Georgia respondents noted a heavy workload as the greatest impediment to the completion of CPD, and cost of travel and registration fees as the second most endorsed item (70.5%). Among the national sample of participants, the aforementioned categories were also the two most frequently endorsed barriers with cost of travel and registration fees as the greatest impediment (83.9%) and heavy workload ranking second (79.6%). Finding childcare was selected by the fewest percentage of Georgia participants (8.4%; n = 8) and their national counterparts (7.8%) as a barrier to completion of CPD. Respondents were also asked to estimate their personal CPD expenses including registration fees and travel expenses, and their financial support from employers for CPD-related expenses. Those data are specified in Table 9 . Amounts ranged from $0 -$5,000. The mean of personal expenses across the Georgia sample of school psychologists was $402.42 (compared to $532.06 in the national sample) while the mean of employer support was $341.05 (compared to $585.18 in the national sample). It is important to note that 17 Georgia respondents (17.8%)
reported that personal and employer expenditure on CPD was $0. Armistead et al. noted that among their national sample of participants, many of the respondents with $0 personal expenditure had considerable employer expenditure for their CPD activities. This is inconsistent with the findings of the current study. The greatest percentage of respondents in both the Georgia and national samples (Georgia -57.8%, n = 44; national -55.7%) reported that $1 -$500 was at personal expense and employer expense (Georgia -51.0%, n = 35; national -41.6%).
With regard to online CPD, 67.4% Georgia school psychologists (n = 64) reported having participated in CPD in an online format in the year of interest compared to 36.7% of the national sample of school psychologists. This would show that Georgia school psychologists' have participated in considerably greater online CPD activities than the national sample. 
Discussion
Given the aforementioned results, it becomes apparent that Georgia school psychologists have many similarities with their peers nationwide in their CPD practices and preferences.
Specifically, Georgia school psychologists are similar to their national counterparts in the Armistead et al. (2013) student with median number of CPD hours completed and higher than psychologists in general as demonstrated in Neimeyer et al. (2010) . Georgia school psychologists are also similar to the Armistead et. al (2013) sample in the following perceptions: employers should be financially responsible for CPD, school districts do not provide adequate CPD, and childcare is the least reported barrier to completing professional development. Additionally, Georgia school psychologists who hold the NCSP credential do not differ from their in-state peers who do not hold the NCSP credential in CPD completion. Armistead et. al (2013) found this to be true in their national study as well.
However, the differences between Georgia school psychologists and their peers in the nationwide sample offer more insight into state-level practice implications and needs.
Encouragingly, Georgia school psychologists seem more intrinsically motivated to continue their professional development based on the fact that they report "enjoyment of new learning" as the most endorsed reason for completing CPD [whereas school psychologists in the Armistead et al (2013) survey noted professional responsibility as the most endorsed factor for completing professional development].
Additionally, Georgia school psychologists report higher participation in their state conference and less personal expenditure on CPD than their national counterparts. Taken together, these findings are interesting given that school psychologists in the national sample reported the highest participation in school district sponsored CPD (which would presumably have no cost to the participant). Thus, it appears that the school psychologists in Georgia are able to take advantage of state level CPD that is both popular for participants and economical relative to expenditures in other states.
The results from the current study also highlight another difference between Georgia school psychologists and those in the Armistead et al. (2013) study that might contribute to the lower personal CPD expenses among those in the Georgia sample. It appears that Georgia school psychologists are participating in online CPD at a much greater rate than their peers. While most online CPD modules require a registration fee, the elimination of travel costs often makes this a much less expensive option. In addition to lower cost, a number of other factors may contribute to a greater participation in online CPD by Georgia school psychologists including CPD access for many school psychologists practicing in rural areas, significant and rapid growth in online CPD offerings even in the short time since the data collection by Armistead et al. (2013) , and greater acceptance for online learning among practitioners. This may signal a shift away from the trend noted by Neimeyer et al. (2010) that psychologists prefer on-site delivery of CPD activities.
Unfortunately, for Georgia school psychologists, there appears to be a greater disconnect between the CPD topics that they are participating in and their perceived learning needs than there is with their national-level peers. In the Armistead et al. (2013) sample, school psychologists noted the highest participation in CPD related to RtI, behavioral intervention, and academic intervention, and they ranked their CPD needs similarly with RtI, behavioral intervention, and social/emotional intervention. However, Georgia school psychologists noted the highest participation in psychoeducational assessment, RtI, and academic interventions. This represents no overlap with their expressed CPD needs for behavioral interventions, neuropsychology, and social/emotional interventions. Yet, it suggests that the similarity between the needs expressed by both the national sample and Georgia school psychologists indicate that national-level conferences or online training modules appear appropriate for meeting the needs of all school psychologists when directed at the aforementioned topics of need/interest.
The disconnect between Georgia school psychologists' CPD participation and CPD needs may be reflective of the roles and functions of school psychologists within the state. While school psychologists have advocated for and succeeded in broadening their roles in the schools, the role of the school psychologist in most school systems in Georgia continues to be highly traditional and tied closely to psychoeducational assessment and special education eligibility.
Since the data indicate that school psychologists are relying heavily on state-level conferences, it
is not surprising that their CPD completion is also linked with those traditional roles. However, their expressed desire for CPD related to less traditional roles and functions may signal that Georgia school psychologists are attempting to prepare themselves for a broader role and job description in the future.
In addition to practicing primarily in a traditional role, Georgia school psychologists also report having to contend with a heavy workload. In fact, the school psychologists in the current sample noted this heavy workload as the primary barrier to their completion of CPD. Both the traditional role of school psychologists in Georgia and the heavy workload are likely related to the ratio of school psychologists to students within the state. In Georgia, the most recent estimate of funding for school psychologists to students is 1 : 2475 despite NASP's recommendation of 1 : 500 -700 (GASP, 2013; NASP, 2010c) . With almost nearly four times the recommended ratio and many open positions in the state, school psychologists will have a difficult challenge in overcoming the workload and role limitations.
Limitations
Limitations of the current study include those of sampling bias inherent in survey research. The population for the research was limited to members of GASP. Those school psychologists holding membership in their state association may differ from school psychologists at large in the state of Georgia. Given that GASP offers discounted CPD opportunities for its members, those who choose to join may already place a higher value on completing CPD. Additionally, those GASP members who chose not to participate in the current study may have done so based on the low priority that they place on the topic of CPD. Thus, the participation and preference data may be positively skewed.
Directions for Future Research
This research is the first of its kind to investigate the CPD practices and preferences of school psychologists in one state to compare to the national-level findings. Similar research should be conducted in other states or geographic regions to specify how those data would compare to aggregated data of school psychologists across the nation.
Like other researchers (Neimeyer, et. al, 2009; Neimeyer, et. al, 2010) , we believe that an important next step in CPD research is the connection between CPD participation and improvements in job performance. Future research should go beyond self-reported perception measures and monitor/quantify changes in role effectiveness for school psychologists after specific CPD completion. 
